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Long - term goal:  
To ensure that students with significant cognitive 
disabilities achieve increasingly higher academic 
outcomes and leave high school ready for post -
secondary options.  
 

A well - designed summative assessment alone is 
insufficient.  
 

To achieve this goal, an AA - AAS system also requires:  
 

Á Curricular & instructional frameworks  

Á Teacher resources and professional development  
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Alaska Arizona Connecticut District of Columbia Florida Georgia Indiana Louisiana Massachusetts Nevada New York North Dakota Pacific 
Assessment Consortium (PAC - 6) Pennsylvania Rhode Island South Carolina South Dakota Tennessee Wyoming  

 

Organizations  
- National Center on 
Educational Outcomes  

- National Center for the 
Improvement of 
Educational Assessment  

- University of Kentucky  

- University of North 
Carolina - Charlotte  

- edCount , LLC 

 

NCSC States 



Building an assessment system  based on research - based 
understanding of:  
 

 -  technical quality of AA - AAS design  

 -  formative, interim, and summative uses of assessment 
data (how to measure student progress)  

 -  academic curriculum and instruction for students with 
significant cognitive disabilities  

 -  student learning characteristics and communication  

 -  professional development  

 

Alternate assessments to PARCC and SBAC, general education 
assessment consortiums  

Dynamic Learning Maps (DLM) is a partner AA - AAS project  

 



}òCommon Core Standards define the knowledge 
and skills students should have within their K - 12 
education careers so that they will graduate high 
school able to succeed in entry - level, credit -
bearing academic college courses and in 
workforce training programs.ó 

 
}(NGA & CCSSO, 2010)  

 
 

}http://www.corestandards.org  
 

http://www.corestandards.org/


CCSS Anchor Standard  CCSS Standard Unpacking  

College and Career 
Readiness Anchor 
Standards for Reading  

Reading Literature  First grade students continue 
to build on the skill of asking 
and answering questions about 
key details in a text. At this 
level, students use key details 
to retell stories in their own 
words, reveal an 
understanding about the 
central message of the text, 
and tell about the story 
elements.  
Use questions and prompts 
such as:  
Can you tell me what 
happened in the story at the 
beginning? What happened 
after that? What happened at 
the end of the story?  
Can you tell me where the 
story took place?  
Can you tell me the important 
things that happened in the 
story?  
Who are the characters in the 

1. Read closely to determine 
what the text says explicitly 
and to make logical inferences 
from it; cite specific textual 
evidence when writing or 
speaking to support 
conclusions drawn from the 
text.   

1. Ask and answer questions 
about key details in a text 
  
 

2. Determine central ideas or 
themes of a text and analyze 
their development; summarize 
the key supporting details and 
ideas.   

2. Retell stories, including key 
details, and demonstrate 
understanding of their central 
message or lesson.   

3. Analyze how and why 
individuals, events, and ideas 
develop and interact over the 
course of a text.   

3. Describe characters, 
settings, and major events in a 
story, using key details. 
  



3.NF.2 Understand a 
fraction as a number on 
the number line; represent 
fractions on a number line 
diagram.  
a. Represent a fraction 1/ b 
on a number line diagram 
by defining the interval 
from 0 to 1 as the whole 
and partitioning it into b 
equal parts. Recognize that 
each part has size 1/ b and 
that the endpoint of the 
part based at 0 locates the 
number 1/ b on the 
number line.  
b. Represent a fraction a/b 
on a number line diagram 
by marking off a lengths 
1/ b from 0. Recognize that 
the resulting interval has 
size a/b and that its 
endpoint locates the 
number a/b on the number 
line.  

The number line diagram is the first time students work with a number line for 
numbers that are between whole numbers (e.g., that . is between 0 and 1).  
In the number line diagram below, the space between 0 and 1 is divided 
(partitioned) into 4 equal regions. The distance from 0 to the first segment is 1 of 
the 4 segments from 0 to 1 or . ( 3.NF.2a). Similarly, the distance from 0 to the third 
segment is 3 segments that are each one - fourth long. Therefore, the distance of 3 
segments from 0 is the fraction . ( 3.NF.2b).  
 
 
             



}Option One :  Work directly from the Common 
Core State Standards (CCSS) without 
translation  

}Option Two : Write extensions; one extension 
for each CCSS 

}Option Three (New Idea!): Identify the core 
content using learning progressions as an 
organizational framework that is aligned with 
the CCSS 
ƁOption 3 is the NCSC approach  



}Learning progressions  
ƁHypothesized sequence about how students learn 

concepts and big ideas  
ƁTested with typically developing children  

}This project uses a developed learning 
progression framework (Hess et al., 2010) in ELA 
and math to inform what content is taught as 
well as the stream of content that helps students 
reach the concept/big idea  

}Each step in Hessõs learning progression is called 
a progress indicator (PI)  

}http://www.nciea.org/publications/Math_LPF_KH
11.pdf   

}http://mast.ecu.edu/modules/lpssd/background
/   

http://www.nciea.org/publications/Math_LPF_KH11.pdf
http://www.nciea.org/publications/Math_LPF_KH11.pdf
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